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Abstract 
 
The purpose of this research is to find out the use of children’s literature in fostering 
critical thinking skills in the context of Hong Kong upper primary school classroom. The 
objectives of this research are to find our how children’s literature are used in local primary 
schools, how teachers value picture books as a teaching resource and the feasibility of using 
children’s literature in local primary school classrooms to foster critical thinking skills. This 
ethnographic study involved experienced English teachers from two local primary schools 
located in different districts in Hong Kong, which they were interviewed and observed on 
their classroom practices of using children’s literature in the classroom. The data collected is 
presented in form of a narrative inquiry, which tells the career journeys of the participants. 
From the results, it was found that the teachers were constraint by the time, textbooks and 
lack training in using children’s literature.  
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Chapter	  1:	  Introduction	  
 
1.1 Background	  	  
In my 4 years of study of Language education in Primary English, I have acquired a 
lot of theories regarding the use of children’s literature in enhancing students’ interest and 
fostering critical thinking in the primary school context. I was especially inspired by Akabari 
(2008), where it stated that “in language teaching, critical practice is ‘about connecting the 
word with the world. It is about recognizing language as ideology, not just system. It is about 
extending the educational space to the social, cultural, and political dynamics of language 
use’”(Kumaravadivelu 2006: 70) (Akbari, 2008, p.277). I firmly believe that language 
education is not simply a transmission of knowledge, it is a path to the empowerment of 
students. As stated in the English Language Curriculum Guide (2004), teachers have the 
responsibility in (1) developing students’ English Language proficiency; (2) enhancing 
students’ personal and intellectual development; and (3) extending their understanding of 
other cultures through the English medium (CDC, 2004). The curriculum guide also stated 
that, “the English Language curriculum in primary schools aims to help learners lay a good 
foundation in learning English, paving the way for independent and lifelong learning and 
effective communication of knowledge, ideas, values, attitudes and experience” (CDC, 2004, 
p.4). Since the curriculum guide and theories on the development of critical thinking skills of 
young children have been greatly encouraged to be promoted by teachers, I was happy with 
how the theories that were taught while I was training to become a teacher was consistent 
with the expectations of teachers that was stated in the curriculum guide.  
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1.2	   Rationale	  
	  
As a student-teacher for 4 years, I seized every opportunity to include the 
development of critical thinking skills in my lessons. However, the reality of teaching is not 
quite consistent with what is stated in the curriculum guide. As I have observed various 
English teachers in different primary schools, it seems that their main teaching material is 
usually the textbook. Despite knowing the flaws of the textbooks, most teachers still chose to 
use it due to time constraints. Some of them might include the use of children’s literature in 
class but its usage is more for vocabulary building and language patterns consolidation. 
Hence, time allocated for fostering critical thinking is very limited.  
 
The four rationales and directions for the development of young learners as stated in 
the curriculum guide are as follows: (1) provide ample opportunities for learners to learn and 
practice language forms through the introduction of various text type; (2) make extensive use 
of various text types to develop critical thinking and encourage free expression and creativity; 
(3) promote the development of learning and language development strategies, values and 
attitudes to enhance effective, independent and lifelong learning (CDC, 2004, p.4). As 
observe in my practicum experiences, it seems that the English Language education in Hong 
Kong focuses more on the accuracy of the students when they are producing the language due 
to the examination demands. Hence, some teaching objectives stated in the curriculum guide 
might not be put in the higher priority when the teachers are teaching. For instance, the 
development of critical thinking skill is put in a very low priority as reflected from the 
practices of the teachers that I have observed. Despite knowing the benefits of the use of 
children’s literature in fostering critical thinking in primary school classrooms, most teachers 
are reluctant to include in their lessons.  
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1.3	   Scope	  of	  the	  research	  	  
 The scope of my research was based on the observation of three local primary school 
teachers during English lessons and their interviews on the use of children’s literature in the 
local primary school classroom. Two of the participating teachers were from a primary 
school located on the Hong Kong Island and the other teacher was from a primary school 
located in Kowloon. Both selected schools are of middle-lower banding as I would like to 
find out how well can students with lower proficiency in English receive children’s literature. 
The participants’ opinions on the use of children’s literature and their practices in the 
classroom in using them was examined to find out the major issues in using them with 
primary school students. The data collected is presented in form of a narrative inquiry where 
it tells the stories of the interviewees. The reason why I have adopted this approach for 
writing is because it allows me to make a closer observation of the teacher’s practice. As 
mentioned in Hargreaves and Wolfe (2007), an experienced teacher might not “recognize 
their own skilled performances, since communicative behaviors are often routinized at an 
unconscious level of practice” (Hargreaves & Wolfe, 2007, p. 214). Hence observing 
teachers’ practices and interviewing them can help me connect their responses in the 
interview to their classroom practices. With reference to Wallace (1991), personal reflection 
is an important part of self-development (Wallace, 1991). By observing other teachers, I will 
be able to reflect on both their practices and my own practice in the classroom. Therefore, 
this research will be valuable for my future development as a professional teacher. 
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1.4	   Thesis	  and	  objective	  
 
The main objective of this ethnographic study is to find out the practical uses of 
children’s literature in the primary language classrooms in a Hong Kong school. I will 
explore the feasibility of fostering critical thinking in the context of teaching language 
through children’s literature. In this study, I will draw on the theories of critical pedagogy, in 
particular, the theories of critical literacy to guide my study.  
 
The purpose of this study is to reflect on my practice and to develop a deeper 
understanding of how children’s literature can be fully utilized in the English classroom. The 
research questions for this study includes: (1) How children’s literature is used in the case 
study schools; (2) How do the teachers value picture books as a language teaching resource; 
(3) How feasible is it for teachers to foster critical thinking skills to promote social change. 
The data collected will be analyzed and interpret to generate implications for my future 
practices as a teacher. 
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Chapter	  2:	  Literature	  Review	  
 
In this chapter, I examine the current research and studies that supports the use of 
critical pedagogy and its limitation the context of a primary school classroom. 
 
2.1	   The	  importance	  of	  Critical	  thinking	  skills	  and	  Critical	  literacy	  in	  Educational	  
Discourses	  
	  
As stated in the English Language curriculum issued by the Education Bureau, in 
2004, students’ critical thinking skills should be equally important as other aspects of 
English.  Teachers should not limit students’ exposure to the form and usage of a word or a 
text. According to Akbari (2008), critical pedagogy is an attitude to teaching language. 
Teachers should be able to link the classroom context to the world and the linkage should 
bring about social transformation in the society. CP should be infused in language teaching to 
allow students to question social justice and bring about social change though the facilitation 
of teachers (Akbari, 2008). With reference to Janks (2013), the function of critical literacy is 
to let students decode the word and the world in terms of “power, identity, difference and 
success to knowledge, skills tools and resources” (Janks, 2013, p.227). Janks (2013) 
emphasizes on the non-neutral nature texts, in fact, “A critical approach recognizes that 
language produces us as particular kinds of human subjects and that words are not innocent, 
but instead work to position us” (Janks, 2013, p.227). Hence, empowering students to 
critically evaluate different texts has become increasingly important in contemporary 
educational context. Quoting Foucault’s argument on discourse, “discourse is the power 
which is to be seized”, Janks firmly believes that discourse has the power to shape us into 
different human beings. As discourse is often acquired unconsciously, everyone becomes an 
“unconscious agent of their distribution” under the prevalence of new media (Janks, 2012, 
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p.150). Yet, the new media also provide a platform for the interrogation and the weakening of 
existing discourses. Hence, the role of critical literacy in education has become crucial in the 
development of language education (Janks, 2012).  
 
Students in Hong Kong are trained to be passive learners due to the usual practice in 
the education system. “Students are denied rights and kept from decision making throughout 
their school life and are subjected to tedious worksheets and boring curriculum, school life 
prevent them from developing the responsibility and self-discipline necessary to be 
independent thinkers and actors in our society” (Peterson, 2008, p.310). Students are often 
afraid to question the authority because they would like to avoid making mistakes by taking 
risks. However, students’ ability will be limited to lower-order thinking if teachers do not 
seize the chance to develop their critical thinking at a young age. Hence, critical thinking 
should not be seen as something extra, it should be as important in developing one’s 
proficiency. According to Peterson (2008), “education should not be viewed as the 
transmission of knowledge by trained technicians, but rather as an interactive process through 
which problems are posed and answers collaboratively sought” (Peterson, 2008, p.313). The 
duty of teachers is so much more then the transmission of knowledge, they are the agent of 
change, who can help shape students into individual thinkers who can bring positive changes 
in the future. Therefore, teachers should look beyond teaching content knowledge and use 
their best efforts to incorporate critical thinking skills to help young learners to be more 
critical when receiving information from the world. 
 
The school environment is more than a place to acquire knowledge. With reference to 
McLaren (2008), “the dialectical nature of critical theory enables the educational researcher 
to see the school not simple as an arena of indoctrination or socialization or a site of 
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instruction, but also as a cultural terrain that promotes student empowerment and self-
transformation” (McLaren, 2008, p.62). Students should not be passive receivers of 
knowledge; they should be empowered to make changes to the society. Without being 
encouraged to think critically, students might lose the interest and ability to question social 
justice in the future. The usual practice of the teachers in the current education context 
emphasize on behavioral objectives a lot. As mentioned in McLaren (2008), “teachers often 
emphasize classroom management procedures, efficiency, and ‘how-to-do’ techniques that 
ultimately ignore an important question: ‘Why is this knowledge being taught in the first 
place?’”(McLaren, 2008, p.62). Therefore, teachers holds a big responsibility in changing the 
current situation by incorporating critical pedagogy in their classroom in increasing students’ 
capacity to think critically of issues in the society. 
 
Since critical thinking skills are very important in helping learners to question 
ideologies and applying them to practical situations, it will be especially valuable to examine 
whether the use of picture books in the classroom would promote critical thinking or is it 
simply a tool for exposure in this research.  
 
2.2	   Arguments	  supporting	  critical	  pedagogy	  in	  the	  classroom	  
	  
A good context for teaching critical literacy includes critically aware teachers, 
interested students, meaningful texts and valuable inquiries. With reference to Maclaughlin & 
DeVoogd (2004), “Contexts that foster critical literacy are characterized by critically aware 
teachers, actively engaged students, motivational settings, critical literacy strategies, thought-
provoking texts, and substantial amounts of critical discussion. Contexts such as these 
support our students’ introduction to reading both the word and the world—to becoming 
critically aware” (Maclaughlin & DeVoogd, 2004, p.38). In order to enable students to 
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effectively engage with texts, Freebody and Luke (1990) have identified four roles of 
successful readers, which are “code breaker”, “text participant”, “text user” and “text analyst” 
(Freebody & Luke, 1990). Becoming a “code breaker” refers to the development of 
alphabetical awareness, where the readers understand the form of the words and decode its 
denotation; being a text participant refers to the inferences that the reader draw upon the text 
to his own background knowledge. As for “text user”, it refers to the action that the reader 
does instantly with the text. Lastly, being a text analyst refers to “an awareness of the fact 
that all texts are crafted objects, written by persons with particular dispositions or orientation 
to the information, regardless of how factual or neutral the products may attempt to be” 
(Freebody & Luke, 1990, p.13). As Akbari (2008) has mentioned that “In language teaching, 
critical practice is ‘about connecting the word with the world. It is about recognizing 
language as ideology, not just system. It is about extending the educational space to the 
social, cultural, and political dynamics of language use” (Akbari, 2008, p.277). With the 
introduction of critical literacy, learners will be given a chance to explore different issues 
with the aid of different texts provided by the teacher. According to Maclauglin and 
DeVoogd (2004), teachers can foster students’ engagement with the text by reading for 
authentic purposes, make personal connections, focus on comprehension, and respond in 
meaningful ways” (Maclaughlin & DeVoogd, 2004, p.36). In this research, the role of the 
teacher and the learner will be closely examined by how far do the teacher push to help their 
learners to become successful readers. The teachers opinion on the use of children’s literature 
for language learning will be a good indicator of whether they believe that fictional authentic 
text could be a good source for the development of critical literacy. According to 
Davidheison (2007), texts such as fairy tales have great value in introducing foreign cultures 
for learners. It was stated that, “to be able to teach fairy tales successfully, it is not only 
important to know the tales themselves but also to be aware of their cultural and historical 
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context” (Davidheiser, 2007, p.215). Teacher should see the value of using children’s 
literature beyond the language. The use of children’s literature can also lower the affective 
filter of the students “because of some familiarity with the subject matter under discussion” 
(Davidheiser, 2007, p.224). Children will feel comfortable hearing fairy tales that they have 
heard in their first language before; hence, using such texts in the classroom might make the 
learning more relatable to students.  
2.3	   Possible	  Difficulties	  in	  including	  critical	  literacy	  as	  part	  of	  the	  Hong	  Kong	  
curriculum	  	  
	  
Even tough various scholarly sources have stressed the importance of critical 
pedagogy and critical literacy, its implementation and effectiveness in a language classroom 
remains a question. With reference to Janks, 2013, schools often has a set of “school 
literacy”, where it is often “decontextualized, repetitive, and often serves as a demonstration 
of what skills one has learned” (Janks, 2013, p.238). Thus, school literacy performance is 
often characterized as a form of “display” of skills. Freebody and Luke also mentioned “our 
notion about what constitutes satisfactory literacy performance are historically and culturally 
determined” (Freebody and Luke, 1990, p.7). Therefore, educators need to shift their focus 
more towards the development of critical awareness of the learners rather than their grades. 
As Hong Kong schools often have packed schedule, it is inevitable that teachers need to 
closely monitor the students’ progress for tests and public examination, therefore, teachers’ 
way of inducing critical pedagogy within the hectic schedule will be observed and analyzed 
in order to help us understand the limitations of introducing critical pedagogy on a practical 
level.   
 
In terms of practicality, Lazar (2003) has mentioned three major problems with using 
literature with students of lower ability. First, “many literary text, whether prose or poetry are 
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written in language which includes vocabulary, grammatical structures, and syntax 
considered too complicated to be included in the syllabus for learners at lower levels” (Lazar, 
1993, p.115). When the text is incomprehensible, it might be quite demotivating for students 
to read on. Moreover, the students’ literary competence might also be a barrier to the full use 
of children’s literature. Their ability “to generate valid interpretations of a text” might be 
hindered by the complex language (Lazar, 1993). With reference to Lazar, literary 
competence refers to the “implicit understanding of certain conventions of interpretation 
which skilled readers draw on when reading literature” (Lazar, 1993, p.115). Also with the 
time constraints, teachers find it hard to use both textbooks and children’s literature in the 
lessons. Some of the teachers might even “consider including literary teaching in the lessons 
an unnecessary and time-wasting distraction, while students themselves frequently lack the 
interest and motivation to work with such texts” (Lazar, 1993, p.116). Therefore, using 
children’s literature to teach might be a risky act as it is hard for teachers to estimate how 
well would the students receive those materials.  
2.4	   Teacher’s	  role	  in	  including	  critical	  pedagogy	  in	  their	  lessons	  
	  
Teachers have the autonomy to select what to be used in the lessons for language 
teaching. They can use children’s literature or the textbook according to their own preference. 
Most teachers would choose to use textbook for convenience. Yet, most textbooks offer an 
inaccurate representation of other cultures. According to Yuen (2011), “The imbalance in the 
selection of material on foreign cultures needs to be redressed by authors and publishers, but 
it should be noted that they are not the only parties that have the power to manipulate the 
discourse of textbooks” (Yuen, 2011, p.465). Teachers should take a more active role in 
reflecting their opinion to textbook publishers instead of being passive-end users who 
tolerates the mediocrity. Yuen (2011) also mentioned that, “it should not be forgotten that 
institutions and academics providing teacher training also play a crucial part in shaping the 
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discourse of textbooks “(Yuen, 2011, p.465). Hence, teachers are crucial agents in upgrading 
the standards of local textbooks. 
 
Moreover, teachers’ expectation on students also plays an integral part in making the 
introduction of critical pedagogy in the classroom possible. According to Moon (2005), 
“teachers’ beliefs and expectations about their pupils affect the way they respond to them” 
(Moon, 2005, p.39). Which means that if teachers have higher expectations on their students, 
it will be more likely for students to believe in themselves. If teachers believe that the 
students will not be able to develop in terms of critical thinking or higher-order thinking, it is 
probable that the students would not be able to do it. In fact, teachers “will need to decide 
what works for your own situation by observing children, by trying things out and being open 
to change” (Moon, 2005, p.40). Teachers will have to keep an open mind if they want to be 
change agents. As mentioned in Moon (2005), teachers “need to build on what children bring 
to the classroom and to expect the best from every child. Having high expectation of children 
raises their own expectations which may prompt them to increase effort and so lead to 
improved performance” (Moon, 2005, p.40). Therefore, teacher’s expectation is also a crucial 
factor in motivating students to try harder.  
 
With ample examples illustrating the importance of promoting critical thinking skills 
to school age children, it is undeniable that critical thinking skills should be included in 
English lessons. As mentioned in the listed literatures above, this might be quite challenging 
in the Hong Kong context as English is a second language to most of the learners. Hence, the 
language barrier might have taken toll on the full use of children’s literature. The tension 
between theory and practice will be closely examined thought the interviews and 
observations of the participating teachers to find out how well are children’s literature are 
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used to foster critical thinking skills of students.  The research methods of this study will be 
discussed in the next chapter. 
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Chapter	  3:	  Methodology	  
	  
This chapter introduces the main research questions of the study and the methods used 
in this research. The background of the participants will be given and the method of analysis 
will be included as well. 
3.1	   Research	  Questions	  
	  
Throughout my 3 years of placement experience, I have noticed the use of children’s 
literature in the classroom is infrequent and it is not fully utilized due to various reasons 
including, students’ proficiency, time and lack of interest of the students. In order to 
investigate on the classroom practices regarding the use of picture books and children’s 
literature in the classroom to foster critical thinking skills, I have decided to set foot in real 
classroom to observe and interview in-service teachers. It was hoped that this research would 
help me reflect on my own practice as a teacher in order to help students develop holistically 
as a person. My research questions are as follows: 
(1) How children’s literature is used in the case study schools? 
(2) How do the teachers value picture books as a language teaching  
resource? 
(3) How feasible is it for teachers to foster critical thinking skills to  
promote social change? 
 
3.2	   Method	  
	  
The research was carried out in the form of ethnographic case studies from Mid-
December 2014 to mid-April 2015. The participants of this research were three in-service 
primary school English teachers from two of my previous practicum schools. Consent from 
the participants and the school principals were obtained prior to the start of the research 
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project. Each participant in this project represented one case and there are three cases from 
two local primary schools in total.   
 
As this study focused a lot on personal perception and opinion of individuals, a 
qualitative approach would be the most appropriate approach for this research. Conducting 
case studies in form of an interview would provide more depth and detail on the attitude, 
feeling and practice of a professional teacher. As teachers in Hong Kong needs to cope with 
different kinds of demands from the school, their attitude and feeling towards the use of 
children’s literature might be reflected from their practice in class. Therefore, in addition to 
the interview, class observation will also be done and field notes will be taken during the 
lesson. In general, case study allows us to contextually analyze different conditions and help 
us understand the issue more deeply.  
 
3.3	   Participants	  
	  
The participants of this research are from two of my previous practicum schools. The 
information of the participating school as follows (The names of the schools and teachers will 
not be disclosed in order to protect their anonymity): 
School 1 
This school is located in the Central and Western district. The school’s population is 
made up of 90% Southeast Asian students and 10% Chinese students. The medium of 
instructions is both Chinese and English. Most children from this school have a middle-
lower socio economic background, which most of them do not have extra academic 
support at home. 
 
School 2 
This school is located in the Yau Tsim Mong district. The school’s population is made 
up of 95% Chinese students and 5% Southeast Asian students. The medium of 
instructions in this school is Chinese. Similar to school 1, most children in this school 
have a middle-lower socio economic background, which they receive less academic 
support off campus. 
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 The participants from school 1 are “Linda” and “Angela”. Both of them have been 
teaching in school 1 for more than 15 years. They are experienced teachers of English and 
they have been incorporating children’s literature into their lesson since the day they started 
teaching.  
 
 The other participant from school 2 is “Wendy”. Wendy has been teaching over 20 
years. She has taught in two schools before and she has been teaching in her current school 
for 5 years. She has been a teacher of English and general studies ever since she started 
teaching. She used to use more children’s literature in her lessons in her previous school; 
however, her frequency of using them in her current school has significantly dropped.  
 
 The detailed profile of each participant will be presented in the next chapter, which is 
a narrative inquiry that tells the stories of the participants of this research. 
 
3.4	   Data	  Collection	  Methods	  
	  
Three types of data collection methods were used in this research. Questionnaires 
were given to the participants prior to their interview. The focuses of the questionnaire were 
the frequency of the use of children literature in General English lessons, their purpose of 
using children’s literature, the post reading task design and their rating of the effectiveness of 
using children’s literature in general.  
 
After completing the questionnaire, participants were interviewed on their personal 
opinion on the use of children’s literature in class and their reason behind their view. The 
interview is a semi-structure interview, which aims to collect data that are less tangible such 
as values, attitude and challenges (Cohen, L., Manion, L., & Morrison, K., 2007). Some 
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questions were followed by a spontaneous “why” question in order to allow the participant to 
elaborate on important part of their answers. Their lesson practices when using children’s 
literature were also asked to see how in-service teachers use them in class. The structure of 
the observation was discussed with the participants prior to the observation. According to 
Koshy (2005), it is best to discuss with the participants the organizational issues and 
principles that the researcher would like to follow during the observations (Koshy, 2005). 
Moreover, students reception of those teaching materials were also enquired to evaluate the 
effectiveness of the use of children’s literature. The combination of interview and 
observations allows me to focus on the “naturally occurring, ordinary events in natural 
settings” and see whether teachers’ practices are consistent with their response in the 
interview (Koshy, 2005, p.113).  
 
3.5	   Analysis	  and	  Interpretation	  of	  Data	  
	  
The data and analysis is presented in form of a narrative inquiry to show how 
children’s literatures are used in local primary school classroom. I will interpret the 
interviewees’ response and link their responses to their classroom practices. The narrative 
inquiry includes the oral history, stories and interviews that I have done with my participants. 
The participants’ career history, classroom practices and interview response will be 
interpreted to explain their views on the use of children’s literature in the local primary 
school classroom.  
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3.6	   Ethical	  Considerations	  
	  
According to The Belmont Report (1979), it is important to protect the participants’ 
right in the process of the research. In order to ensure that the research is ethical, the 
participating schools and participants are well informed of the research rationale and 
procedures prior to signing a consent form to verify that I have gained their consent for 
conducting this research. The data collected, including the questionnaires, recording of the 
interviews, transcripts of the interview and field notes taken from the observations are 
securely stored in a passcode-protected encrypted USB device and my personal computer to 
ensure the confidentiality of the data.  
 
In this chapter, I have discussed the research questions, methods of my research and 
data analysis of this study. In the next chapter, the teachers’ response in the interview and 
their practice in the classroom when using children’s literature in the classroom will be 
discussed. 
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Chapter	  4:	  Findings	  and	  Discussion	  
	  
In this chapter, the findings and discussion will be presented to examine the practice 
of in-service teachers when using children’s literature in primary school classrooms. Their 
priority in promoting critical thinking skills with those materials will be closely examined. 
 
4.1	   Case	  1:	  Linda	  
	  
4.1.1	   Linda’s	  Background	  	  
	  
Linda is an experienced teacher in the primary school sector. She has been teaching in 
the same school for 15 years and she is currently teaching in a government-aided school 
located in the Central and Western district. The school’s population is made up of 90% 
Southeast Asian students and 10% of Chinese students. Linda is an expert in catering for 
learners’ diversity and has been upgrading her teaching style through the use of technology in 
the classroom. The use of smartboard is especially common during her lessons. She teaches 
both upper and lower primary students in this school. 
 
4.1.2	   Selection	  criteria	  of	  children’s	  literature	  	  
 
Excerpt	  1	  
L:	  Besides	  storybooks,	  I	  will	  make	  use	  of	  some	  journals	  or	  magazines,	  as	  long	  as	  
the	  topic	  fits	  to	  the	  language	  item	  being	  taught	  in	  the	  textbook.	  
N:	  Oh,	  okay.	  So	  what	  are	  the	  selection	  criteria	  for	  those	  extra	  texts?	  
L:	  Firstly,	  I	  have	  to	  look	  at	  the	  language	  item,	  if	  the	  language	  is	  related,	  I	  will	  
choose	  that	  one	  as	  the	  first	  priority.	  	  
 
Linda uses ‘talking stories’ with her lower primary students a lot. Talking stories is a 
series of electronic picture books that are animated and voiced on command. Her response 
suggests that believes the use of such literature can increase students’ interest and attention 
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span in the lesson. The language is simplified to suit the children’s level and she asks a lot of 
questions to encourage students to participate in the lesson.  
 
As for the upper primary students, she incorporates authentic materials such as 
journals or magazines in her lessons. According to Excerpt 1, the selection criteria are based 
on the target language that she was teaching for that module. As she has mentioned in her 
interview, she will select books that matches with the target language in the main curriculum 
before choosing anything else.  
 
From Linda’s response, her 3 major selection criteria of children’s literature in a 
primary school classroom are: (1) Resemblance of the target language taught in the textbook, 
(2) Whether it provides a more challenging text that is similar to the textbook and (3) 
Students interest. It was apparent that she mainly uses modules in the textbook as a guide to 
decide what extra literature should be selected from the real world to provide extra exposure 
for the students. She hopes to synchronize the use of literature with the textbook to provide 
students more opportunity to interact with the language. The use of the literature is usually 
used for extra support but rarely the main source of teaching materials that she uses. The 
teacher will teach the materials in the textbook first and ensures the students have mastered 
the skills before moving on to using literature. This might imply that Linda’s English lessons 
are still quite grammar-focused as her first consideration of picking a suitable literature for 
children was the language pattern of that material and whether it matches with the target 
language in the textbook. Students’ interest in the literature might be put in a lower priority 
due to the examination demand as the Hong Kong education system puts a lot of emphasis on 
grammar. Hence, the focus of the reading lesson might turn to grammar as well. Therefore, 
	   25	  
promoting critical thinking skills in English lessons might not be the main focus of the lesson 
even if it was a reading lesson. 
 
4.1.3	   Students’	  response	  to	  questions	  that	  involves	  critical	  thinking	  
 
Excerpt	  2	  
N:	  Can	  they	  students	  fully	  express	  themselves	  in	  English	  when	  they	  are	  asked	  to	  provide	  
their	  personal	  opinion	  in	  English?	  	  
L:	  Absolutely!	  They	  can	  express	  themselves	  very	  well.	  And	  we	  usually	  motivate	  them	  to	  
speak	  longer	  and	  it	  works	  very	  well.	  	  
N:	  How	  about	  for	  the	  Chinese	  students?	  
L:	  Yes,	  for	  example,	  for	  the	  class	  P.1	  just	  now,	  the	  Chinese	  boy,	  Andy,	  at	  the	  corner,	  he	  
can	  speak	  up	  his	  opinion,	  not	  only	  just	  key	  word,	  I	  can	  hear	  him	  trying	  to	  express	  it	  in	  a	  
sentence.	  Yes,	  I	  think	  it’s	  good	  to	  see	  him	  like	  this.	  
 
Linda ‘s comment suggests that authentic children’s literature can help increase 
students’ motivation in learning English. She believes that the animated picture is an integral 
part of helping students in developing the awareness towards visuals on the page. As 
observed in her lesson, pictures were used as a prediction tool before children see the words 
on the pages. Linda would ask students to guess what the characters are doing and predict 
what is going to happen in the next page before showing students the text. She asks lots of 
questions to the students and encourages them to raise questions that they might have with 
the story. She allows students to think critically of the story and does not only read a story 
with the class. With the use of multimodality in her reading lessons, students understanding 
of the text have greatly increased. However, Linda will usually only allocate 15-20 minutes 
when she uses talking stories as she is aware that the students’ attention span is quite limited. 
Hence, she always paces her lesson quickly with the lower primary students. 
 
However, Linda uses more “text-heavy” materials, such as chapter books like Roald 
Dahl storybooks with students in Key Stage 2. She is aware of the intimidation brought by 
the long text and usually breaks down the text into smaller parts when she is using them in 
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class. She allows students time to read the text to get the gist of the text and does close 
reading with the class while providing them with the necessary scaffolding when needed. 
 
With reference to Excerpt 2, she is very positive in the students’ response towards the 
use of children literature. She believes every student is capable of thinking logically and 
critically when they encounter children’s literature. She is aware of the limited linguistic 
resources of the weaker students, however, she will still encourage them to produce longer 
sentences.  
 
Linda has very high expectation of her students. She tries to incorporate questions that 
involve critical thinking in her lessons. She believes that no matter how young the child is, 
they will have the ability to think critically. She has staged her lesson very well by including 
questions of different levels of comprehension. She always starts from the literal 
comprehension questions and moves on to other types of questions such as prediction, 
reorganization, evaluation and personal response questions. However, due to the time 
constrain, most of her questions asked were more related to literal comprehension because 
she wants to ensure that the students has grasp the surface meaning of the text. 
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4.1.4	   Problems	  with	  using	  children’s	  literature	  	  	  
Excerpt	  3	  
N:	  What	  are	  the	  major	  challenges	  when	  you	  children’s	  book	  when	  it	  comes	  to	  
promoting	  critical	  thinking?	  
L:	  Umm…	  I	  think	  the	  challenging	  is	  the	  authenticity	  because	  the	  story	  themselves	  
were	  made	  or	  maybe	  written	  by	  the	  foreigners	  in	  other	  countries,	  because	  of	  the	  
problem	  of	  the	  local	  publications,	  we	  don’t	  find	  so	  many	  books	  like	  this,	  so	  we	  have	  
to	  make	  use	  of	  the	  foreigners’	  books.	  But,	  the	  maybe	  houses,	  their	  eating	  habit	  or	  
their	  way	  of	  wearing	  things,	  school	  practice	  are	  different	  from	  the	  lives	  in	  Hong	  Kong	  
so	  sometimes	  we	  have	  to	  explain	  some	  more	  to	  extend	  the	  picture,	  these	  are	  the	  
things	  that	  they	  can’t	  find	  in	  Hong	  Kong	  in	  their	  daily	  lives.	  
N:	  So	  do	  you	  think	  using	  children’s	  literature	  as	  an	  exposure,	  is	  it	  effective	  for	  the	  
students?	  
L:	  Yes,	  it	  is	  an	  effective	  way	  to	  see	  things	  beyond	  the	  school	  and	  beyond	  Hong	  Kong	  
or	  let	  them	  see	  more	  outside	  the	  world,	  let	  them	  internationalize.	  
 
Since Linda works in a school where most students are fluent in English, it may be 
quite challenging for her to find books that are up to her students’ language proficiency that 
are set in the Hong Kong are Asia context. Due to the very limited supply of suitable 
children’s literature in Hong Kong, the school usually purchases books from America and 
United Kingdom. However, books from those countries are usually written in the context of 
those places, where it sometime is not relatable to local students no matter they are Southeast 
Asian students or Chinese students. Hence, she exploits the opportunity to talk about foreign 
countries when she is using those materials.  
 
From Excerpt 3, Linda sees the challenge as an opportunity to expose students to 
foreign cultures and she believes that it is important to enable students have a more global 
perspective of the world.  
 
Linda’s practice of using children’s literature to explain foreign culture creates a 
balance between the content of the local textbook and the foreign authentic literature. The 
comparison between these two types of literature gives students the opportunity to think 
about the reasons behind the cultural practices, which implicitly created room for critical 
thinking. 
	   28	  
4.2	   Case	  2:	  Angela	  
 
4.2.1	   Angela’s	  background	  
 
Angela works in the same school as Linda and she has taught in this school for 16 
years. She is the English panel head of the school and makes a lot of major decisions in use 
of teaching materials and assessments method. She has been catering for the needs of groups 
of weaker students in English in the recent years. 
 
4.2.2	   Selection	  of	  children’s	  literature	  	  
 
Excerpt	  5	  
N:	  So	  what	  are	  the	  selection	  criteria	  for	  choosing	  those	  literatures?	  
A:	  Umm…	  so	  usually	  we	  will	  focus	  on	  what	  kind	  of	  languages	  does	  the	  storybook	  have,	  so	  
if	  we	  match	  with	  our	  textbooks	  like	  language	  focus	  of	  our	  textbook,	  it’d	  be	  good.	  And	  
also,	  we	  want	  to	  expose	  the	  students	  to	  different	  types	  of	  text	  type.	  In	  fact,	  it	  doesn’t	  
really	  matter	  what	  storybooks	  do	  we	  use,	  mostly,	  the	  publisher	  will	  give	  us	  a	  big	  pile	  of	  
books,	  so	  we	  can	  use	  according	  to	  the	  level,	  so	  before	  we	  use	  three	  to	  four	  storybooks	  a	  
year	  to	  teach	  each	  level,	  but	  now,	  it’s	  a	  bit…it’s	  changing	  because	  our	  school	  have	  a	  lot	  of	  
NCS	  students,	  those	  kinds	  of	  storybooks	  are	  not	  quite	  suitable	  for	  them	  because	  they	  may	  
be	  too	  easy	  for	  them.	  So	  that	  why	  we	  choose	  Roald	  Dahl	  storybooks	  starting	  from	  4	  years	  
ago	  in	  key	  stage	  2.	  And	  then	  for	  P.1-­‐3,	  we	  integrated	  “Read,	  Write,	  Inc.”	  program,	  and	  in	  
that	  program,	  in	  also	  involves	  reading	  and	  writing.	  So,	  that’s	  why	  we	  also	  use	  storybooks	  
to	  teach,	  but	  it’s	  a	  bit	  different	  in	  different	  key	  stage.	  
 
Similar to Linda, Angela selects her literature according to the language focus of the 
textbook. However, she also sees the use of children’s literature as a chance to expose 
students to different text types. Since Angela is specialized in catering for the learning needs 
of the weaker students, she pays a lot of attention on the language of the children literature 
and evaluates how the well do they match with the target language of the textbook.  
 
As seen from Excerpt 5, Angela used to use the storybooks provided by the textbook 
publishers a few years ago, however, as the number of NCS (Non-Chinese Speaking) 
students in the school is increasing, she is aware that the books might be too easy for the 
students and they might lose interest in reading them. Hence, they have switched to using 
Roald Dahl books to ensure that the storybooks are up to the students’ English standard.  
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4.2.3	   Uses	  of	  children’s	  literature	  
 
Excerpt	  6	  
N:	  So	  When	  you’re	  using	  the	  children’s	  literature	  in	  the	  lesson,	  how	  are	  the	  lesson	  staged?	  	  
A:	  We	  will	  ask	  the	  students	  to	  check	  out	  the	  meaning	  of	  the	  vocabulary	  rather	  than	  using	  
the	  time	  to	  teach	  the	  vocabulary	  one	  by	  one	  because..	  umm…	  you	  know,	  most	  of	  our	  
students	  are	  NCS	  students,	  so	  they	  know	  the	  meaning	  of	  the	  word,	  most	  of	  them	  they	  
know	  the	  meaning	  of	  the	  words,	  so	  only	  for	  the	  local	  students,	  they	  need	  to	  find	  out	  the	  
meaning	  of	  the	  vocabulary	  so	  we	  won’t	  teach	  	  them	  focus	  on	  vocabulary	  part	  but	  we	  will	  
just	  go	  through	  the	  story,	  maybe	  within	  10	  pages,	  and	  then	  roughly	  talk	  about	  the	  story	  
and	  then	  ask	  them	  some	  comprehension	  questions	  and	  maybe	  give	  them	  some	  
worksheets	  to	  do.	  
 
With reference to Excerpt 6, Angela uses children’s literature mainly for vocabulary 
exposure. Since this is regarded as something extra, Angela does not spend too much time 
teaching the vocabulary. She gives students the autonomy to self-learn the vocabulary at 
home. The worksheets given to the students act as a consolidation of the content of the story 
and the comprehension questions are quite literal. Not much on critical thinking has been 
incorporated in the reading lessons. 
 
Angela might have used the literature this way due to the level of the students. She 
focuses on the surface meaning before trying to incorporate critical thinking in her questions. 
She understands that the limited linguistic resources of the lower ability students and would 
not like to intimidate them with those kinds of questions. Quite different from Linda, Angela 
seems to have lower expectation on her students. 
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4.2.4	   Problems	  with	  the	  use	  of	  children’s	  literature	  	  
 
Excerpt	  7	  
N:	  So	  you’ve	  been	  using	  picture	  books	  and	  storybooks	  for	  almost	  15	  years,	  so	  what	  
are	  the	  major	  challenges	  that	  you	  have	  encountered	  when	  you’re	  using	  those	  
materials?	  
A:	  Umm…time.	  You	  know	  time	  is	  limited.	  But	  we	  need	  to	  go	  through	  all	  the	  content	  
in	  our	  textbook	  and	  then	  we	  still	  need	  to	  spend	  time	  on	  the	  storybook,	  so	  sometimes	  
we	  need	  to	  struggle	  to	  squeeze	  the	  time	  to	  use	  the	  storybooks	  to	  teach	  and	  also..	  I	  
think	  the	  students	  quite	  like	  the	  storybook.	  I	  think	  if	  we	  can	  find	  a	  certain	  language	  
focus,	  if	  we	  can	  find	  a	  storybook	  that	  matches	  the	  textbook,	  they	  are	  quite	  interested	  
to	  read	  the	  story,	  maybe	  just	  go	  through..	  spend	  some	  time	  but	  not	  in	  detail	  but	  they	  
enjoy	  it.	  
  
According to Excerpt 7, Angela finds that time a challenge in incorporating critical 
thinking into her reading lesson. She stresses that she needs to strike a balance between using 
the textbook and children’s literature in class. From her response, her greatest concern when 
it comes to using children’s literature is the language and whether students have understood 
the surface meaning of the story. It is apparent that the use of textbook is still in the first 
priority for Angela and the children’s literature can hardly be used as the main text.  
 
She is happy that the students are interested in the text; however, she has very limited 
time in using the authentic text for teaching. She is understands that the students will need 
more scaffolding when they are using authentic materials, therefore, for time-efficiency, she 
will always turn to the textbook when she needs students to learn the target language. Hence, 
Angela does not spend much time teaching critical thinking skill or higher order thinking 
skills on the whole. 
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4.3	   Case	  3:	  Wendy	  
 
4.3.1	   Wendy’s	  Background	  
 
Wendy is also an experienced teacher in the primary school sector. She has been 
teaching for over 20 years. She now teaches in a primary school located Yau Tsim Mong 
district. The students from this school are mostly from lower socio-economic background. 
Since the students have very little support from their family, the overall English proficiency 
of the students is quite low.  
 
4.3.2	   Selection	  of	  children’s	  literature	  
 
Excerpt	  8	  
N:	  So	  what	  are	  the	  selection	  criteria	  when	  you’re	  choosing	  the	  books	  for	  your	  reading	  
lessons?	  
W:	  Umm…I’ll	  check	  the	  level	  of	  difficulty,	  for	  example,	  the	  vocabulary,	  is	  it	  suitable	  
for	  the	  students,	  if	  it	  will	  be	  too	  difficult,	  I	  will	  choose	  another	  book.	  And	  also,	  I	  will	  
choose	  the	  language	  patterns,	  and	  the	  content	  of	  the	  stories,	  is	  it	  suitable	  for	  the	  
students’	  interest.	  	  
According to Excerpt 8, Wendy focuses on the level of difficulty of the children 
literature when it comes to the selection. Like Linda and Angela, she also focuses a lot on the 
language patterns in the text and makes sure that the literature synchronizes with the teaching 
content of the textbook. She also takes students’ interest into consideration. 
 
Wendy’s practice might be due to the exam demands from the school. The school that 
she is working in now puts a lot of emphasis on students’ performance in examination. She 
wants to equip students with the necessary vocabulary for their future assessment. 	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4.3.3	   Uses	  of	  children’s	  literature	  
 
Excerpt	  9	  
N:	  So	  how	  is	  the	  children’s	  literature	  used	  in	  class?	  
W:	  Emm…	  they	  will	  have	  a...	  one	  lesson	  in	  one	  week.	  
N:	  Do	  they	  have	  to	  read	  the	  book	  first	  or	  you	  it	  with	  them	  in	  class?	  
W:	  They	  read	  themselves	  and	  I	  will	  ask	  them	  to	  come	  out	  and	  read	  aloud.	  
N:	  Do	  you	  ask	  them	  a	  lot	  of	  questions	  about	  the	  book?	  
W:	  Sometimes,	  it	  depends	  on	  time.	  
N:	  So	  you	  usually	  have	  one	  lesson	  for	  reading	  in	  a	  week…so	  how	  are	  the	  lesson	  
staged	  when	  you	  are	  using	  the	  reading	  materials?	  
W:	  So,	  at	  first,	  I’ll	  let	  them	  read	  the	  book	  cover	  first,	  let	  them	  guess	  the	  content	  of	  
the	  story,	  so	  if	  they	  are	  interested	  in	  the	  story,	  I’d	  go	  through	  the	  book	  once	  and	  ask	  
them	  to	  have	  a	  quick	  look.	  I	  will…err…Secondly,	  I’d	  let	  them	  read	  together,	  we	  read	  
together	  carefully,	  and	  then	  we	  let	  the	  students	  to	  find	  more	  information	  about	  the	  
story.	  Sometimes	  we	  will	  stop	  in	  some	  places,	  such	  as	  the	  climax	  of	  the	  story	  and	  ask	  
students	  to	  guess	  the	  ending	  or	  the	  procedure	  of	  the	  story.	  
 
As seen from Excerpt 9, Wendy’s staging of the reading lessons resembles the 
practices of the PLPR/W sessions in primary schools. It is desirable to help students notice 
the covers of the children’s literature to help them get used to print conventions. It is also 
good that Wendy tried to help promote higher order thinking by asking students to predict 
what is going to happen in the story.  
 
4.3.4	   Problems	  with	  incorporating	  critical	  thinking	  into	  English	  lessons	  
 
Excerpt	  10	  
N:	  Oh	  I	  see.	  So	  do	  you	  think	  using	  children’s	  literature	  is	  effective	  in	  promoting	  
critical	  thinking?	  
W:	  Umm…	  It	  depends	  on	  the	  content…yea…because	  students	  like	  to	  read	  the	  story	  
types,	  it	  may	  not	  be	  suitable	  for	  promoting	  critical	  thinking	  sometimes.	  
N:	  So	  when	  you	  use	  the	  reading	  materials,	  is	  it	  you	  usually	  want	  to	  expose	  students	  
to	  more	  sentence	  patterns	  and	  teach	  them	  more	  vocabulary?	  
W:	  Yes,	  I	  think	  as	  a	  teacher,	  we	  need	  to	  find	  suitable	  materials	  for	  them.	  If	  we	  want	  
to	  promote	  their	  critical	  thinking,	  I	  think	  they	  should	  know	  they	  have	  some	  
background	  knowledge	  before.	  
 
From Excerpt 10, it seems that Wendy is not familiar with the use of storybooks to 
promote critical thinking. It seems that she has a preconception that critical thinking is 
something that is too complicated for primary school children to handle. She tends limit the 
use of children’s literature to exposing students to new vocabulary and sentence pattern. She 
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thinks that students should focus on the learning of the vocabulary before moving on to 
developing critical thinking. 
 
All three participants find that it quite challenging to use children’s literature to 
promote higher order thinking due to time constraint, reliance on textbooks and students 
ability. The conclusion and implications from this research will be discussed in the next 
chapter. 
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Chapter	  5:	  Implications	  and	  Conclusion	  
 
After gathering responses from the experienced teachers in the field of Education, it 
seems that children’s literatures has not been fully utilized due to various reasons. The 
promotion of critical thinking is put in very low priority and it is often misunderstood to be a 
complicated skill that could not be taught to weaker students. The final chapter of this 
research will provide the implications for the school administrators and Education authority. 
 
5.1	   Implications	  
	  
There are three major reasons for teachers to not be able to incorporate much critical 
thinking when using children’s literature. They are (1) time constraints, (2) reliance on 
textbook and (3) lack of teacher training. 
 
5.1.1	   Implications	  for	  the	  school	  administration	  
	  
From my own teaching practicum experiences, teachers need to follow the scheme of 
work tightly and have to complete their teaching within the given time frame state in the 
scheme of work. Since most schools use textbooks as the main sources of teaching materials, 
the use of children’s literature can only be taught briefly and teachers usually rely on students 
to self-regulate their learning when it comes to using children’s literature. Hence, children’s 
literature is not fully utilized in the primary school context. 
 
Due to the reliance on school textbooks, the teachers tend to find materials that are of 
similar language patterns or vocabulary when they want to extend students’ learning. 
However, if the target language is synchronized with the target language of the textbook, it 
might hinder students’ opportunity to encounter texts of other genres or styles. The current 
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practice of the teacher tends to repeat what they have taught in the textbook when they are 
choosing children’s literature, which might be demotivating for students due to the 
repetitiveness of the language.  
 
The school administration should consider allocating more time for using children’s 
literature in class for the teachers. The time should allow teachers to search for suitable 
literature for the students and help them utilize the learning opportunities offered by the 
books. Teachers should not only choose books that have similar language to the textbooks, 
but they should also look at students’ interest. With reference to Tyrrell (1998), “children 
need texts that have relevance to their own lives. When selecting text got second language 
learner, we need to pay particular attention to those that help the child to understand the 
meaning of the story” (Tyrrell, 1998, p.45).  
 
5.1.2	   Implications	  for	  the	  Education	  authority	  
	  
From the teacher’s responses, it is quite apparent that not all teachers were given 
training to the use of children’s literature in promoting higher-order thinking. All the three 
teachers that I have interviewed tend to emphasize on vocabulary building and language 
structures when they are using these materials. However, I still believe that critical thinking 
can be infused into the lesson without making the content too complicated for students. The 
teachers were not aware of the opportunities in helping students develop critical thinking 
skills during reading lessons and often stop when students understood the surface meaning of 
the stories. They should have seized the chance to challenge students more and let them think 
on a deeper level.  
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The Education authority should consider providing training for in-service 
teachers in order to help them exploit the potential of using children’s literature in 
class. This is especially important as teachers’ selection of literature and practices in 
class will affect the students’ motivation in learning. Teachers should learn that 
critical thinking skills are not something that is unachievable. They ought to believe 
that the children can achieve them and not limit their potential in reading on a surface 
level. As mentioned in Moon (2005), teachers “need to build on what children bring 
to the classroom and to expect the best from every child. Having high expectation of 
children raises their own expectations which may prompt them to increase effort and 
so lead to improved performance” (Moon, 2005, p.40).  
 
5.2	   Limitations	  and	  suggestions	  for	  further	  research	  	  
	  
Beside the implication listed above, there are a few limitations in this research. Due to 
the small scale and lack of longitudinal research, the results and implications drawn from it 
might not be representative of the general situation in Hong Kong. 
 
Also, due to limited time and arrangement of schedule, I was only able to observe one 
lesson of each participant, which might not be representative of their usual practice in English 
lessons. Moreover, the interpretation of the their response might not be too accurate as 
everyone’s interpretation of opinions might differ. A more comprehensive research should be 
done in order to find out more about the uses of children’s literature in the local primary 
school classrooms on a deeper level. 
 
Moreover, teachers of different age groups should be selected in order to compare 
their knowledge on critical pedagogy. Interviewing teachers who have received teacher 
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training around the same time might have contributed to similar response when asked about 
using children’s literature for fostering critical thinking skills. A more diverse pool of 
participants should be selected for further research. 
 
5.3	   Conclusion	  
	  
As a novice teacher, I believe the use of children’s literature can be the main teaching 
material in some themes and topics. Even though it involves more preparation than using the 
textbook, it is definitely more beneficial and interesting to the students. Critical thinking is 
not an impossible skill to teach in the primary school classrooms.  Teachers have to be more 
aware of the opportunities and promote this skill by asking students appropriate questions in 
a timely manner. This research has helped me realize the constraints of the use of children’s 
literature in the primary school context. However, I believe that it is always the teacher’s 
choice on how they allocate their time in using the designated teaching materials. Hence, 
proper training and demonstration on how children’s literature should be used is essential if 
we want teachers to promote higher order thinking using those materials. 
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Appendix	  A:	   Interview	  Questions	  	  
1. How long have you been teaching? 
2. How long have you been incorporating children’s literature in your lessons? 
3. Were you involved in the selection of children’s literature for language learning in 
school? 
4. What are the selection criteria of those texts? 
5. How is the children’s literature usually used in class? 
6. How many lessons are usually spent on these materials? 
7. How are the lessons staged when using these materials? 
8. How well can the students understand the content of those texts? 
9. Can they fully express themselves in English when they are asked to provide personal 
opinion in English? What are the usual difficulties? 
10. What are the challenges with using children’s book when it comes to promoting 
critical thinking? 	  (Teachers	  will	  also	  be	  asked	  to	  elaborate	  their	  answers	  on	  the	  questionnaire	  that	  are	  sent	  to	  them	  prior	  to	  the	  interview.)	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Appendix	  B:	   Questionnaire	  	  
 
1. How often do you use children’s literature in class? 
  Once a week 
  Twice a week 
  More than three times a week 
2. What is the usual purpose of using children’s literature? 
(You may choose more then one option) 
  Raise students interest in English 
  Introduce new vocabulary 
  Increase grammar awareness 
  Foster critical thinking 
  Others: ______________________________________________ 
3. In your opinion, children’s literature is good for… 
  Vocabulary expansion/ consolidation/ exposure 
  Developing text type awareness 
  Developing critical thinking 
  Boosting students interest in learning 
  Others: ________________________________________________  
4. What are the usual post-reading tasks for these texts? 
  Reading comprehension 
  Writing 
  Listening 
  Speaking 
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5. By rating 1-5, how effective is the use of children’s literature in fostering critical 
thinking? 
                               1               2              3             4               5 
6. What is the reason behind the rating? _________________________________________________________________________	  
7. If given a choice, will you use children’s literature voluntarily in class for language 
teaching? 
  Yes 
  No 
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Appendix	  C:	   Transcription	  of	  Interviews	  
 
C.1:	   Linda’s	  interview	  
 
N= Nicole, L=Linda 
 
N: Okay, so good afternoon Ms. Ching, thank you for helping me with this interview on 
children’s literature. 
L: You’re welcome. 
N: Umm…How long have you been teaching? 
L: I have been teaching for over 15 years. 
N: In the same school? 
L: Yes. 
N: Oh okay, so how long have you been incorporating children’s literature in your lessons? 
L: How often? 
N: How long. 
L: Just for this year or…? 
N: In the previous years. 
L: Yes we have the literature teaching, maybe… err… at least last for one month in a year. 
N: Okay. So were you involved in the selection of the children’s literature for language 
learning in school?  Umm… did you choose the text they you use? 
L: Yes, from time to time, if the time available, I will make use of something like a “talking 
story”. 
N: So how about other literatures? 
L: Besides storybooks, I will make use of some journals or magazines, as long as the topic 
fits to the language item being taught in the textbook. 
N: Oh, okay. So what are the selection criteria for those extra text? 
L: Firstly, I have to look at the language item, if the language is related, I will choose that one 
as the first priority.  
N: So how was the children’s literature usually used in the classroom? 
L: Umm…how…? 
N: How is it used? 
L: Because the students don’t have the books themselves, I will make use of the electronic 
whiteboard to present the story because they are in “.sot” form, this is the file, and that is a 
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flash player, and then we will have motivation and movement of the picture so that it’s easy 
for the children to look at the picture and hear the story at the same time. 
N: So how many lessons are usually spent on those materials? 
L: I usually make use of them once every three weeks.  
N: So how are the lesson staged when you’re using those materials? 
L: Lesson stage? 
N: Yes, how are they staged? 
L: Umm.. okay, firstly, I have the stage one, that is very simple, start with the single word 
and the sentences, and when they have learnt these, and then I go to the stage two, that is with 
the whole story with the… mainly with those sentences again., and then we will have the 
picture and we will raise the question and discuss, and then the children will give their 
answers according to the pictures. 
N: How well can the students understand those texts? 
L: Yea, because there are pictures, so they find it very easy to understand And there is not 
much language, just the simple sentence, and pictures themselves are very good motivation, 
and then it moves them to think beyond the pictures, yes, they can raise many interesting 
questions and very challenging questions, and maybe some interesting answers. 
N: For the older students, do they understand the more difficult text? 
L: For the difficult one, first, we have to…if the text have lot of words, we will let them have 
a silent reading, and I raise a question to ask, to check their understanding, but for some of 
them, we have to split the text into smaller parts, and then deal with it paragraph by 
paragraph, and then move on to the next page. That means for teaching the older students 
because they have a longer story, so we cannot finish the whole story in one lesson and we 
have to deal with it page by page. 
N: Can they students fully express themselves in English when they are asked to provide their 
personal opinion in English?  
L: Absolutely! They can express themselves very well. And we usually motivate them to 
speak longer and it works very well.  
N: How about for the Chinese students? 
L: Yes, for example, for the class P.1 just now, the Chinese boy, Andy, at the corner, he can 
speak up his opinion, not only just key word, I can hear him trying to express it in a sentence. 
Yes, I think it’s good to see him like this. 
N: What are the major challenges when you children’s book when it comes to promoting 
critical thinking? 
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L: Umm… I think the challenging is the authenticity because the story themselves were made 
or maybe written by the foreigners in other countries, because of the problem of the local 
publications, we don’t find so many books like this, so we have to make use of the 
foreigners’ books. But, the maybe houses, their eating habit or their way of wearing things, 
school practice are different from the lives in Hong Kong so sometimes we have to explain 
some more to extend the picture, these are the things that they can’t find in Hong Kong in 
their daily lives. 
N: So do you think using children’s literature as an exposure, is it effective for the students? 
L: Yes, it is an effective way to see things beyond the school and beyond Hong Kong or let 
them see more outside the world, let them internationalize. 
N: That’s the end of the interview, thank you so much Ms. Ching! 
 
C.2:	   Angela’s	  Interview	  
 
N = Nicole, A = Angela 
 
N: Good morning, Ms. Lee. 
A: Good morning. 
N: Thank you for helping me to do this interview. 
A: You’re welcome. 
N: So how long have you been teaching? 
A: I have been teaching for more than 16 years already. 
N: Wow, that a long time! So how long have you been using children’s literature in your 
lesson? 
A: Umm… Since I start teaching English, so it should be more than 15 years.  
N: So what types of children’s literature have you used before? 
A: Umm…usually like the storybooks always come with a textbook, we will make use of 
those storybooks to teach with our textbooks. 
N: So are those pictures books or chapter books or both? 
A: Picture books. 
N: For upper primary and lower primary? 
A: Yes. 
N: So… umm.. how long have you been teaching in this school? 
A: 15 years already. 
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N: Oh… wow… you are a very loyal teacher. So when you were choosing the children’s 
literature for the whole form, were you involved in the selection of the books? 
A: Yes! Usually, all the English teachers need to be involve when we choose the English 
books. 
N: So what are the selection criteria for choosing those literature? 
A: Umm… so usually we will focus on what kind of languages does the storybook have, so if 
we match with our textbooks like language focus of our textbook, it’d be good. And also, we 
want to expose the students to different types of text type. In fact, it doesn’t really matter 
what storybooks do we use, mostly, the publisher will give us a big pile of books, so we can 
use according to the level, so before we use three to four storybooks a year to teach each 
level, but now, it’s a bit…it’s changing because our school have a lot of NCS students, those 
kinds of storybooks are not quite suitable for them because they may be too easy for them. So 
that why we choose Roal Dahl storybooks starting from 4 years ago in key stage 2. And then 
for P.1-3, we integrated “Read, Write, Inc.” program, and in that program, in also involves 
reading and writing. So, that’s why we also use storybooks to teach, but it’s a bit different in 
different key stage. 
N: That’s really detailed. So how are they usually used in class? Is it just for vocabulary 
exposure or do you want them to be more creative with their thinking? 
A: Umm… for P.1-3, usually they read the storybooks that are quite easy and then they….we 
want them to have the comprehension, train them their comprehension skills, so after they 
read, we will ask questions about the story, the content of the story, and then after that they 
will need to write a story for the follow up, some follow up story like that, so they learn 
different vocabulary, and also the words in different storybooks with different sounds, they 
learnt in the starting stage. 
N: Is it like phonics?  
A: Yes yes, so that’s why we use storybooks one by one according to their color, different 
color means different level. 
N: How many lessons are usually spent on these materials, for P.1-3 we spend 1-2 lessons on 
reading and writing, after they read the books and then the students are asked to do the 
writing and sometime we will give it to them as homework, the writing. But P.4-6 we only 
use Roal Dahl storybook in each level so we just spend about 2 weeks to finish the whole 
storybook. 
N: So When you’re using the children’s literature in the lesson, how are the lesson staged? Is 
it, do you pre-teach the vocabulary or you just teach as you go? 
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A:We will ask the students to check out the meaning of the vocabulary rather than using the 
time to teach the vocabulary one by one because.. umm… you know, most of our students are 
NCS students, so they know the meaning of the word, most of them they know the meaning 
of the words, so only for the local students, they need to find out the meaning of the 
vocabulary so we won’t teach  them focus on vocabulary part but we will just go through the 
story, maybe within 10 pages, and then roughly talk about the story and then ask them some 
comprehension questions and maybe give them some worksheets to do. 
N: So how well can all the students understand the text, do they understand the text really 
well or some of them are confused as the end? 
A: Umm.. maybe for local students, it quite depends on the storybook, you know, for KS2 
when I talk about Roal Dahl stories, I think P.5’s one, ‘George’s Marvelous Medicine’ is the 
most difficult one because for P.4 we choose the ‘Enormous Crocodile’, it’s quite easy. And 
then for P.6, we choose the ‘Esio trot’, it is about the tortoises and that story is quite simple, it 
is easy to understand. But for local students because we’ve got lots of vocabulary in 
‘George’s Marvelous Medicine’ so they are quite confused about the content. But for the 
NCS students, they understand the story. 
N: So when it comes to critical thinking or when you ask questions during those classes, can 
they effectively convey what they mean in English for the local students? 
A: Umm.. for the lower form, they can. But for the upper form, sometimes they might be too 
shy to answer questions. Maybe they can give us the answer but…like in a complete sentence 
or with correct grammar like that. But I think most of them can understand the story. 
N: So you’ve been using picture books and storybooks for almost 15 years, so what are the 
major challenges that you have encountered when you’re using those materials? 
A: Umm…time. You know time is limited. But we need to go through all the content in our 
textbook and then we still need to spend time on the storybook, so sometimes we need to 
struggle to squeeze the time to use the storybooks to teach and also..I think the students quite 
like the storybook. I think if we can find a certain language focus, if we can find a storybook 
that matches the textbook, they are quite interested to read the story, maybe just go through.. 
spend some time but not in detail but they enjoy it. 
N: That’s really good. That the end of the interview. Thank you so much for helping me with 
this! 
A: You’re welcome! 
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C.3:	   Wendy’s	  Interview	  
 
N= Nicole, W= Wendy 
 
N: Thank you for doing this interview with me, Ms. Lam, so how long have you been 
teaching? 
W: I have been teaching for more than 20 years.  
N: That’s a very long time! In the same school or different schools? 
W: Different schools. 
N: Oh okay, so how long have you been incorporating children’s literature in your lessons? 
W: In this school, I have been teaching for about five years, in PLPR lessons, I will do the 
incorporation with children’s literature, in the lessons. 
N: Were you involved in the selection of the children literature for language learning in 
school? 
W: Only in the reading lessons I’m involved in the selection of children’s literature. But for 
PLPR, I am not involved in it. 
N: So what are the selection criteria when you’re choosing the books for your reading 
lessons? 
W: Umm…I’ll check the level of difficulty, for example, the vocabulary, is it suitable for the 
students, if it will be too difficult, I will choose another book. And also, I will choose the 
language patterns, and the content of the stories, is it suitable for the students’ interest?  
N: So how is the children’s literature used in class? 
W: Emm… they will have a... one lesson in one week. 
N: Do they have to read the book first or you it with them in class? 
W: They read themselves and I will ask them to come out and read aloud. 
N: Do you ask them a lot of questions about the book? 
W: Sometimes, it depends on time. 
N: So you usually have one lesson for reading in a week…so how are the lesson staged when 
you are using the reading materials? 
W: So, at first, I’ll let them read the book cover first, let them guess the content of the story, 
so if they are interested in the story, I’d go through the book once and ask them to have a 
quick look. I will…err…Secondly, I’d let them read together, we read together carefully, and 
then we let the students to find more information about the story. Sometimes we will stop in 
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some places, such as the climax of the story and ask students to guess the ending or the 
procedure of the story. 
N: Oh okay, that sounds interesting. How well can the students understand the content of 
those texts? 
W: Usually, if students can tell the story, I think they understand, they can understand the 
story, or sometime I will ask them to act out the story. 
N: Can they fully express themselves in when they are asked to provide their personal 
opinion in English? So what are the difficulties if they cannot? 
W: Sometimes they cannot express themselves in English if the content is too difficult or the 
vocab are too difficult to them. So it depend on their vocabulary power. 
N: So what are the major challenges when using these children’s books? 
W: I think it depends on students’ vocabulary powers, their understanding of the language 
patterns, their pronunciation and sometimes they would like to retell the story but they can’t 
do it in a….they may not express very well. 
N: Oh I see. So do you think using children’s literature is effective in promoting critical 
thinking? 
W: Umm… It depends on the content…yea…because students like to read the story types, it 
may not be suitable for promoting critical thinking sometimes. 
N: So when you use the reading materials, is it you usually want to expose students to more 
sentence patterns and teach them more vocabulary? 
W: Yes, I think as a teacher, we need to find suitable materials for them. If we want to 
promote their critical thinking, I think they should know they have some background 
knowledge before. 
N: Alright, thank you very much for doing this interview with me, I’ve got a lot of 
information. Thank you! 
W: You’re welcome. 
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